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Project background 

In 2011, VICSEG commissioned a scoping project to assist it 
in identifying: the growing needs of the Sudanese 
community in Melton, the services already available, and 
the type of contribution VICSEG could make in this area.  

 

The scoping identified a number of recommendations. One 
of which was the development of a pathways program for 
Sudanese youth disengaging from mainstream education in 
the middle secondary years. The current project has been 
developed from this base. 

  

 



Programs like this don’t happen without philanthropic 
funding 



Positive Youth development 
 

• Positive youth development champions the ideas: 
– that development involves more than preventing problems  

– that young people are active participants in their own growth 

– that intervention is most effective when it aims to support 
young people’s positive potential.  

• Research shows that the more young people 
experience a variety of Developmental Assets the 
fewer high-risk behaviours they engage in and the 
more they thrive. 

 

 



Project Aim 

• The program aimed to prevent poor education and 
employment outcomes for young people from the Sudanese 
community. Using a positive approach the program aimed to 
enhance education and employment outcomes for young 
people from the Sudanese community by actively improving 
school engagement, attendance and performance, social and 
recreational inclusion, life skills development and career 
options.  

 
• The program aimed to actively improve:  

– school engagement 
– school attendance  
– school performance  
– social and recreational inclusion 
– life skills development and career options  

 
 
 



Project description 

• A major plank of the program for the students was weekly 
meetings which ran for two hours after school. Students met 
with mentors and a VICSEG worker, a school cultural worker or 
teacher supported the meetings.  

 
• A scholarship of $1000 was offered to each student; payments 

were tied to completion of the requirements of the program.  
 

• The meetings were held on the school premises and the 
broad focus was on developing better school engagement, 
school attendance and academic performance. In addition, 
students in the program also worked on collaborative and 
employment related skills, as well as some personal 
development outcomes.   
 



Student Pathway Plan 

• Milestones were developed by each student in conjunction 
with mentors, VICSEG workers and their teachers and parents. 

•  The plan consisted of five milestones for students to work 
towards during the term. Milestones were to be relevant, 
achievable and relate to school engagement and performance 
as well as social and recreational inclusion.  

• At the end of each term the VICSEG bi-cultural worker and the 
mentors met individually with students from their group to 
review their progress towards the milestones 







Participants 
• VICSEG as an organisation and  

– VICSEG bi-cultural workers (Sudanese background) 

• 5 schools in Melton and from each a 
– School liaison teacher of cultural worker 

• Students (South Sudanese background) 
– 20 students year 9-11 

• Families 
• Mentors 

– Youth work or community development  students from Victoria 
university on placement at VICSEG 

– Mentors provided students with an opportunity to discuss strategies 
that may assist them toward their milestones; they worked with them 
to facilitate the group projects, and joined in at times in holiday 
programs. They were also involved in the evaluation of students' 
milestones at the end of each semester. Regular mentor group 
meetings were held to support and train mentors. 
 



Evaluation methodology 
 

• Interview and participant observation 

• Review of program documentation 

• Individual interviews:  
– mentor, teacher, school cultural worker, student 

participant, VICSEG coordinator, VICSEG bicultural worker 

• Focus group of students 

• Focus group: 4 parents (mothers) 

• Participant observation for two student group 
presentations at Melton library: launch and graduation 

• Participant observation at reference group meeting  

 



Participating in the celebration 



Findings 



Milestones 
• Get good grades 

• Focus more in class 

• Take a leadership role at school 

• Develop confidence 

• Behave better in class 

Academic 
goals and 

skills 

• participate in school project 

• be on time to class 

• talk to the teacher 

• get school books 

School 
engagement 

• save up for things  

• get work experience  

• get L plates  

• public speaking 

Life skills 



Confidence  
Recent research has identified confidence as the best non-cognitive 
predictor of academic achievement . The students self reported 
improved confidence, it was reported by mentors and teachers, and 
observed by evaluators 

 

 

 

 

 

 

 

“I saw motivation, and 
confidence in doing their 

projects...they didn't expect 
to achieve so much and 
when they did they were 

really happy and proud of 
themselves, and you could 

see that in their faces”  

“The students have really 
come out of their shells and 
grown. They are much more 

confident and love a 
challenge. They see things 
as challenges rather than 

problems now.”  
 

Teacher 

Mentor 



“The program helped me 
improve my results 
because I really started to 
do my work.”  

“We learned how to organise 
events, we learnt how to be 
part of a team...communicating 
with your team and with 
others. It helped me gain skills 
to organise another event, the 
cultural fashion show.”  

 “It makes me happy for class” 

“It gave me the motivation 
to attend school.”  

Promoting Social Connection 



Parents and Teachers 

VICSEG was able to be flexible in engaging parents. Family 
engagement has been found to be is a crucial factor in effective 
engagement of young people from African backgrounds. 

– “You see when this program was started we just see the 
little things not be working, but now we recognise that is a 
very good program because it help our children ...Now it 
keep them away from something...trouble” (mother) 

 
School staff reported improvement in students’ social skills, 
engagement and organisation skills. In addition they reflected on 
changes to students’ internal developmental processes, such as 
emotional regulation and problem solving.  

– “They were thinking how can we stop ourselves getting in 
to a fight...how can I stop myself and not get involved” 
(teacher) 
 



In Summary 

• A key factor is providing experiences that include and 
facilitate a young person’s active engagement in their own 
development, and assistance in maintaining motivation and 
action. 

• Self-regulated learning involves carrying out actions and 
learning from failures and successes, the mentor can best 
assist by aiding reflection, allowing learning through agency 
but in a context of support.  

• The program took a learning approach, implementation of 
a successful program across a complex set of issues involves 
allowing for learning from the experience and including 
those learnings in the delivery 
 
 


